Ten Spiritual Principles of Discipline
Discipline is most often spoken of and defined in terms of control, psychology, and management, but these contexts limit both the conception of discipline and its artful implementation. Our management and psyches benefit from a spiritual appreciation of discipline, free of religious games of guilt and control, and free of the provincialism of humanistic psychology.

No issue is more central to the education and raising of children than discipline. Therefore, let us look afresh at the spiritual principles that underlie both religious training and the mechanics of utilitarian management, and re-inspire our art of discipline.

Please note: I speak as a teacher and a father, attempting to elucidate principles that are useful to both parenting and teaching. Sometimes I speak as a parent, other times as a teacher, where I see particular emphasis is needed. If you are only a parent or only a teacher, I beg your tolerance for my inclusion of both views.

1. Discipline is the obligation of relationship.  This is discipline at its core.
 

Discipline arises out of relationship, relationship is always the context for discipline. Adults who attend to their own growth in relational force have wisdom to pass on to even toddlers. A pedagogical example: if a child is banging a spoon too loudly too long at the dinner table, the requirement for quieter behavior when eating is an obligation capable of being learned by every child old enough to sit there and bang. Orientation to requirements is most important; otherwise, children do not sufficiently adapt to the law of relatedness and eventually curse the world with endless stimulation and lawless self-fascination.

We must balance our nurturing force with obligations, disciplines, and challenges. This balance is well illustrated by an 88-year old Tennessee farmer who was asked to complete the thought: "I have learned . . ." He pondered a moment and declared, "If you give a pig and a boy everything they want, you get a good pig and a bad boy."

The traditional view of discipline as fierce father force is narrow, and by its narrowness, is almost wrong. Instead, there must be a play of forces, a dynamism of both energies. For discipline is not demand devoid of nurture, both forces must be strong. Certainly, we cannot coddle our children into maturity -- nor can we force them. In service to our children, we persistently balance both the spirit of challenge and of nurture, sometimes emphasizing one side or the other, according to our imperfect art.

We take heart that this spirited approach need not be perfected to further growth. Only trying to be attentive is required; our art will grow if we try. Therefore, our imperfections and mistakes are washed from the psychology of our children and from ourselves by this spirited effort. We grow as we accept our mistakes as opportunities of learning. We further increase compassion for our imperfect selves as we recognize the greatness of the life that grows. Recognizing the greatness of life, we forgive our imperfect selves and become spirited again.

As we grow in our capacity for relational life, we come to learn that demand is not enforced by threats -- children should never be threatened, made to feel bad, or unhappy. Instead, they are to be invited into the pleasure of human community upon certain harmonious bases. This principle is a universal social structure: submission to the requirements of the group is the essence of social necessity. This requirement for submission is seen in both nurturing acculturation and in the demand for right participation. The harmonic Law thus supports social and individual forms of relationship -- community and communion. Relationship is the means of community and is epitomized in love and communion. If we want our children to grow up sane and our society to prosper, we must personally take up the disciplined labor of continually growing in relational force.

Let us also note: relationship is not only enacted, but it is also calm and rested in feeling. We deepen our children's capacity for relationship when we also take the time for quiet time, silently and softly expressing the love we have for one another. We should not merely entertain our children constantly, nor let them adapt to a life of mere stimulation. Home life is first, simple play is second, glowing screens last. Their capacity for focused attention decreases proportionally to the increases in being entertained. While occasional entertainment may even be healthy, and while exhausted parents may need an electronic baby-sitter every now and then, we should direct (by insisting) that avenues other than entertainment be engaged. While we should teach our children to be energetic and even celebratory, we must also provide avenues for quiet, basic solitude or simple play, and restfulness in age-appropriate and artful ways. Our guidance will range from ecstatic to silly, from walks to building blocks, from soft talk to letting silence be.

A basic trust is broadened by this restfulness and provides a depth for the artful and effective execution of discipline. In this rest and trust, we see clearly how discipline is not control nor psychology nor punishment; it is simply the loving obligation of relatedness. Those who take the license for continued improper and unrelational behavior must be made to see the effects of their disharmonious and separative behavior: they must see that you are not removing them from the social setting, they are. Thus exclusion is often the most appropriate discipline for egregious or continued misbehavior, and should always be tied to an invitation to return to the relational setting when they decide to abide by the common agreements. "Leave this room and stay out until you can conform to the agreements we have here. I want you back in here with us, so figure out how to change your behavior and then come back."

The power and effectiveness of wedding temporary exclusion to permanent inclusion leads us to the next point.
 ________________________________________________________________________

2. For discipline to work, there must be  the pleasure of connectedness.
 

Friendship and loving care are the foundations of discipline, for if a child feels connected and safe, then the obligation to relationship can be given and received naturally. Care and safety empower discipline and, by such empowerment, the child's core and being grow.

In the spirit of connectedness, we remind those who are going into temporary exclusion to return as soon as they can, let them know we want them back; only their behavior has to change; they are acceptable and wanted, their inharmonic or unhappy behavior isn't. Emphasizing and expressing the pleasure of our connectedness empowers both relationship and discipline.

Let it be said again and again, the sign of intimacy for a child is not in things, but in time. Things can only remind one of the time spent together. For teachers and parents, this principle (usually) calls for intrinsic rewards (such as free time or liberties or the simple satisfaction of accomplishment), not extrinsic things or treats. This principle can be seen in variety psychological emphases, from "floor time" and meal time to quality time.

Parents: Observe the special time we spend with our children: how are we really with them, at their level, interested in them? When they are young, do we play their games, take their lead?

Teachers: Observe how we want to be liked and how we are exploited by that need: do students take advantage of your graces, do you want to be loved or loving? Observe how we do extend care and explicit appreciation.

This pleasure of connectedness as the empowerment of discipline has fundamental truths in it, not just psychological wisdom. For as we discern our behavior as our act and action -- distinct from our depth -- our behavior becomes visible to us in depth as an action we can become responsible for. As we enter into and deepen the obligation to relationship, we begin to choose another act and action. By acting in loving ways that are pregnant with relational force, we come to feel the unity of relationship, and then the unity of everything, the truth in everything, and our fundamental identity with the ground of being.
 ________________________________________________________________________

3. Inappropriate behavior is usually a sign  of the loss of intimacy.
 

Every human needs to feel connected. Sometimes that need may be expressed in a positive manner, but the hurt associated with the feeling of non-connectedness will often show itself in negative ways. A child not given attention will demand it, any way possible. Therefore, it is necessary to actively connect with your children so that they are not driven to get your attention negatively. Therefore, when bad behavior is upon us, we must first look to ourselves, make sure we do connect strongly with our children. Without spoiling or too much affectation, we assure our children of our commitment to them -- in loving words, touch, and action.

When we recognize bad behavior and increase our nurturing force in order to assure our children of connection and commitment, we must be diligent not to inadvertently reward bad behavior by that affection. Herein lies the art of the parent or teacher, to keep both challenging and nurturing forces present.

Realizing that inappropriate behavior is usually a sign of the loss of intimacy releases us from the superficial psychology of behavior modification and lets us deal with the inappropriate behavior in depth. Seeing thus, we can address the hurt that underlies misbehavior. To do so, we acknowledge the feelings the children are having, not try to change them into being superficial smiling faces. Thus, we bless all feelings, acknowledge and show understanding for anger, sadness, fear, depression, frustration, rage, and boredom. By blessing where they are at, we can draw and invite them into a connection with you, others, and when they feel this basic trust, they can feel their deep connection with nature and everything.

When we meet with friends or associates with children, we make sure to quickly address any children and let them voice an opinion or two; we let them know we appreciate them and see them as real people there too. Then the received and connected children can relax and not feel the need to be connected, they will already be acknowledged. Or if we need to address any unacceptable behavior, we won't be rowing upstream.

The efficacy of this principle first became clear to me at Adidam's Big Wisdom Free School, where I had the opportunity to be exposed to great teachers. I remember being exasperated by a new six-year-old named Jubal who bullied the weaker children, and I couldn't control his behavior. In the playgrounds, I sounded like a broken record, "Jubal, stop hitting Donya. Jubal, you can't just take the ball away from Chris", etc., etc. One day, I looked over and saw Jubal bullying a younger kid and was about to yell, when I dropped my arms in overwhelmed frustration. My master teacher, Peter Churchill, saw my surrender and my situation and rushed over, offering, "You want me to show you how to do handle Jubal?" When I heartily and disbelievingly assented, Peter called out, "JUBAL!"

Jubal arrested his arm in mid-swing, looked up, his eyes saying "guilty", and he was convicted in fear. Then Peter, instantly sensing acknowledgement from Jubal of his dramatizations, called surprisingly as he gestured, "Come here and give me a hug, I haven't had one from you in a long time."

Jubal's eyes melted from fear into gratitude and he rushed into Peter's embrace. Peter had every right to discipline him for his behavior, but he didn't. Instead, Peter invited him directly back into the intimacy which forms the very substance of community.

After the bear hug, Peter looked right in Jubal's eyes and inquired, "You having fun?" What Peter was really saying was, "Why are you being mean? Wouldn't it be smarter to play happily and not get into constant trouble?"

Jubal's eyes told the adults that he understood the subscript and he was grateful for the gracious reproach to community. He nodded yes. His "yes" spoke volumes.

Peter said, "That's good, it's a great day for having fun. It's beautiful out, and you can breathe in all the feeling of the mystery and beauty we can see, and share it with your friends. Right?" Peter was obviously leading Jubal into a deeper responsibility and feeling connection and Jubal responded with a deepening breath and a knowing smile.

"So go on back to your friends, and let me see some sharing of this good feeling in some happy play ... and apologize to Donya, will you? OK, have fun. See you."

That day I was given a key that has always unlocked the closed doors in children I have known.
 ________________________________________________________________________

4. Discipline works best in a culture of expectation.
 

If a child only receives discipline from one or two sources, the process of individuation grants the child ground to rebel against the power that is perceived to come from above. This vertical staging or adult-child-contrast is the theatre for most rebellion. If, however, a whole culture expects certain behavior, the child will be acculturated to it easily. (It is like when your kids go to a neighbor's house and they are suddenly angels.) The discipline changes from a vertical staging to a horizontal one. Therefore, it is most important to create a culture within the classroom and in the familial sphere, where everybody is included and expected to follow certain rules of harmonious living -- and from this horizontal culture, discipline is accepted, even embraced. It really does take a village to have great discipline.

A classroom can be its own culture of great expectation. A skilled teacher creates this culture of expectation, through both nurture and demand. She or he heartily invites children into the great process of continual learning, its delight, and continual growing and its delight. Upon the power of this enjoyment, the master teacher can tender a fire of growing demand.

I call my classroom management techniques "strategies of inclusion", rather than the mere strategy of exclusion. For example, I draw two boxes on the board, one on each side. On one side is the typical "name-on-board" strategy. Persistent misbehavior will be named and accounted for in this box. This kind of negative accounting is usually what I call an "exclusion strategy", a gauging of misbehavior that spans from reminders to expulsion. However, my negative accounting is flexible: good behavior will always eliminate demerits, allowing any misaligned student free access to more harmonious participation.

On the other side of the board is the minutes box. Every mark is a free minute at the end of that class period. In those free minutes, they can talk, perhaps draw on the board, listen to music, even dance. They can't run or even be too loud or throw anything, but talk and laugh and art can be energetically and harmoniously engaged. Students who still have demerits serve the room during free time by sharpening pencils, cleaning the board, the floors, etc. (since their actions took energy away from the class, they can balance that direction by giving energy to the class ... true justice).

How does the class get free minutes? By whole class participation, whole class good behavior, by paying attention, being on task, and by individuals catching themselves when they are about to blurt something out and instead raise their hand, or by any individual effort to improve. Since free minutes are granted to effort and not just to specific (good) behavior, minutes are most quickly earned by those students who are having the hardest time paying attention. So when those children who tend to be the problem children try and can be seen to be trying, they readily earn free minutes for everyone. The avenue to be heroic is wider for the weakest and more challenging to the already strong, but everybody is invited to a celebration.

Sample dialogue illustrating the above principles might sound like: "Did you see that class? Ronny was about to blurt out something and instead raised his hand? Did anyone see that? Well, Ronny, you have earned the entire class a minute of free time." Or, "Jensen has not been perfect today, but he has been doing better, really trying. Jensen, when I looked up, I saw you really working well, you just earned the class a minute for everyone." Or, "How nice and quiet. I love it when everyone is working and on task. Two free minutes, way to go everyone." Or, "I'm sorry, this is not acceptable, I'm erasing one minute of freedom. Please earn it back." Five earned minutes per period is typical, emphasis on earned. Four mini-celebrations a day are possible in my school day. Rare, too. But two earned free times a day are common. Immediacy is important both for disciplines and rewards. Pizza on Fridays or an end of year trip carries little force in comparison.

In the typical name-on-board/turn-your-card strategies is the possibility of exclusion. For example, a student is asked or told to leave the room until they can meet the requirements of participation. But instead of mere exclusion, in "strategies of inclusion", they are heartily invited back as they are made to leave. Students who must be excluded most readily reform when they are simultaneously included.

A typical dialogue in event of a temporary exclusion might go: "Jackson, will you step outside for a break? Come back when you can do your work and not distract others, I want you back. Come back when you can."

This strategy stands in contrast to ordinary strategies of exclusion, such as name on board, go to the office, or "turn your card" demerits. For in strategies of inclusion, such "negative" accounting is flexible and not fixed, students are encouraged to improve their behavior and their balance sheet that day, soon or immediately. Students can work off bad marks for unhappy behavior in management strategies of inclusion and flexibility promotes sensitivity. Likewise, rewards are not at the end of the year or end of quarter or even end of the week or day. It can be at the end of every period and now is always made a time to grow and learn and be happy.
________________________________________________________________________

5. More potent and empowering than negative consequences  is the principle of attraction.
 

Consider the observation of Adi Da: "The secret with children, as with all human beings, is that everybody stays happy, ecstatic, full of pleasure. If you can find the pleasure or the free attention in a child, then you can redirect him or her. But if you confront the aberration that is present in the moment, they will not come out of it because they have a ritual [of self-preservation] to perform. It is the same with everybody. Therefore, the secret of living is to remain in a state of pleasure. That is your responsibility. The secret of living with others is to locate the free attention and essential pleasure in them and in yourself and redirect them to their sanity by that means." (Ice Cream & Shoe, 1983)

In short, if you stay happy, you will find the most economical way to draw others into that happiness. If you get unhappy, you will often find yourself in a power-struggle, where every attempt to discipline drives the student or child away from harmonious participation instead of toward it or you. If you maintain your happiness, not only are you attractive, you wioll easily find the fulcrum of your children's happiness to assist you.

For example, I remember coming into a household where a baby sitter and three-year-old Felix were in the bathroom, with Felix crying. The baby sitter was trying to use the strategy of exclusion to address some unhappy and unwilling behavior of Felix. I asked permission to intervene (the baby sitter was very grateful), and asked Felix, "Do you want to come out?" (He nodded "Yes".) "Well, then, first come to me, and let's take a breath together. You want to go back in the living room and play? (Yes) Well, let's take a really big breath, like this, and let go of the bad feelings and we can work it out. Come on, I'll help you. Ah. OK. Now, you wanna play some more? (Yes). Well, you have to share don't you?, and let Jordon have a turn too, OK? OK. Big breath, let's go."

In every case and inquiry, I anchored the child's attention with his object of desire, what he was attracted to. That principle of attraction was repeated and tied to the art of breathing until the emotional stability necessary for harmonious participation in relationship was nurtured forth. 

In the classroom, good teachers use the principle of attraction, where learning is heartily invited, and their attractiveness creates a magnetic pole for the all students. Great classroom managers are powerfully gracious and perfectly serious, intimately helpful and full of challenges.

The principle of attraction can be seen in successes and appropriate rewards of all kinds, and by attending to this principle distinctly, the educator or parent can develop a great art of discipline. When adults help a child clarify what she or he wants, then they can direct the child to hurdle their difficulties to achieve their goal.

We need to recognize that challenge and demand are counter-productive when the feeling-being of our children is collapsed or hurt. We demand most effectively upon a foundation of safety and inclusion. Threats and idealistic demands often work against growth. While there are times when adults need to make clear distinctions and powerful requirements, there is no one-size-fits-all strategy of discipline we can apply to all situations. The more we call upon the principal of attraction, the more our childrearing will be attractive.

The principle of attraction also reveals the weakness in strategies that merely confront bad behavior. The dynamics of confrontation most often perpetuate the problem rather than solve it. "What is opposed is kept before us." fn Instead of abstract, unhappy, and unattractive confrontation, we need to acculturate in ourselves the basic disposition of "no problem". This is neither affectatious "la-la" nor starry-eyed idealism, and it is more than just a positive attitude. It is a reflection of real intelligence, where our deeper sentience intuits the luminous nature of life. Even where there are problems, it is "no problem" for you.
________________________________________________________________________

6. Discipline is a process, not an instant of success.
 

From the time of rapproachment (~18 months), when the toddler begins his or her assertion to the time where a child can readily change his or her reactive behavior to the relational is at least a three year project. (Indeed, it covers a lifetime of spiritual work.) We come to see that an act of discipline is not an instant success, but a process in time. Deep-seated discipline problems require persistence (that is failures, adjustments, and persistence) over time. A discipline may have to be consistently enacted or enforced for months or years until the child goes through the next developmental transition whereby the obligation is adapted to and understood. In other words, don't always look for instant results to see if the obligation of relationship is working. If we are, it is.

Discipline is neither an adult abstraction nor an immature idealism. The child must feel the pleasure of our intimacy and care, and see behavior in terms of such inclusion. Relationship is the power of our primary unity and empowers discipline with fundamental force. May the force be with us.

Imperfections and failures are inevitable and necessary. If we are involved in our own process of continual growth, we will have the necessary compassion for ourselves and for our progeny when failure overtakes us. When we fail to feel and love, it is quickly forgiven and washed from the fabric of our soul when we begin to feel and love again.

Children learn much from our failures and apologies, from our own difficult learning. In other words, it's OK to lose it, yell too loudly or too quickly some time. Life is too difficult to always be perfectly loving in the midst of intense frustration. And since knowledge of frustration is not limited to adults, children easily understand and readily forgive errant adults if we ask them to. Such vulnerability further empowers the adult to demand and call their children to the obligation of harmonious relationship.

This soulful attention is stronger than any psychology, simpler than any complex. When we worry that our mistakes cause the children harm, we take heart that all hurt can be washed and healed by our own vulnerability, apology, and openness. Children need to feel us as continual growers like themselves, they need to hear our struggle to maturity, hear our apologies, and hear our thanks. Then they more easily join us in the spiritual work of maturation; children can understand discipline in depth.

Every classroom goes through adaptation to requirements and creates its own culture of expectation. This adaptation takes time. Patience and graciousness are as essential as challenge and demand and will be found in nearly equal measures. The art of a teacher is found in her or his ability to challenge graciously, demand patiently, and always nurture the ability to respond rather than react. Response-ability can be learned and taught. By such work, children are acculturated to go from divided to undivided attention, from feelings of exclusion to a commitment to participation.
________________________________________________________________________

7. Behaviors, not persons, are the subject of  our discipline (and praise).
 

When we must discipline a child, we must be vigilant to address behavior, not the person. The person (child) is not in trouble or unloved; their misbehavior, however, must be seen to be unhappy.

This leads to an important point in the use of discipline's language, the use of "good-bad" speech. "Good-bad" speech with children is bad! It has no room for the grey areas, and it idealizes the good and makes the bad behavior into a bad person. Eliminating "good-bad" speech and substituting "happy-unhappy" lends itself to process and orientation rather than static and didactic judgments, while being quite firm and clear. "Hey, hitting is not acceptable and obviously unhappy; are you happy now? No, the hitting didn't work. One of the hardest things to learn is to not hit back. It's very hard, but it's happy....)

This principle applies to good behavior as well; e.g. "I love the way you served your room, it feels so bright in here ..." (As opposed to: “You are such a good boy/girl, you helped!”) Target behavior (and highlight the effects of behavior), not persons. Persons are always acceptable; behavior is mostly acceptable, so long as a basic harmony is attended to. Eliminate "good boy, good girl, bad boy, bad girl" from your vocabulary.

We must explicitly educate our children as to what behavior is acceptable and what are the requirements for social participation. In its Latin etymology, "education" means, "to lead out." It does not mean, "to put information in." Skilled teachers lead students out from ignorance to knowledge, lead students out of misconception to wider views, and lead behavior out from self-possession into participation; great teachers lead students out of data and information into the art of understanding; and a few teachers lead souls to stand outside themselves (Gr. ek-stasis) in ec-stasy. Understanding and ecstasy are the highest purposes of education.
8. Most problems are pre-solved, not solved.
 

It is the art and consciousness of the adult to foresee any possible problems or conflicts in the physical and emotional domains. If the adult applies the enquiry, "Could I have done something to prevent this?" at the discovery of every problem, he or she will be quickly educated to pre-solving. This means we take deep responsibility for problems and conflicts, even those conflicts that seem to be "outside" us. When we take responsibility for the tendency to externalize, we see the world and people most clearly. By such clear responsibility, we easily oblige our children to take a growing responsibility for their experience.

 ________________________________________________________________________

9. Discipline often feels like a betrayal.
 

Parents want their growing child to be self-empowered, strong and assertive, and often create a too rich, too stimulating environment of over-nurture and permissiveness as they err toward spoilage.

Self-establishment should be nurtured and encouraged, while at the same time disciplining self-obsessiveness. While this may be intellectually obvious, it is much more an emotional issue than a philosophical one. When we discipline our children, there is a feeling that we are somehow betraying them, that we are not giving them what they want or need. Discipline often feels like a betrayal. New parents particularly over shield their darlings from the necessities and pains of life and shy away from obligations and discipline. (Thus my adage, "Have your second child first.")

[I must also credit my sister who enlightened me when she said, "Yeah, but if you don't spoil 'em a little, you ain't doin your job!"]

We must see our work as parents and teachers as humanizing, socializing, and unifying. We must guide our children from their autistic self-absorption and self-oriented automaticities into an integrative and relational authenticity. We must push beyond the common mind of self-orientation and adolescent egoity and gain strength for ourselves, our children and our social fabric. Doing so, we discern the difference between the naive and the native and appreciate the distinction between the precious and the sacred.

Discerning thus, we accept the lament of discipline. We see through the feelings of betrayal, both in ourselves and in our children. The lament remains, but it is outshined as we, full of heart, require our children to meet us eye to eye.

When we are unafraid to penetrate our children's errant demands, we give them a great gift, the demonstration that they are not subject to their mechanical nature. They become empowered to then freely engage the world and penetrate it. To the degree we lovingly penetrate our children is the degree they penetrate the world and their own mechanics and thus stand strong in their own emotions and passion.

So we come to see that enforcing relationship is often a forceful penetration of a child's self-possession ---; and that is a great gift we give to our children; we must propose a will stronger than their errant insistences and come to see that this requirement as a most empowering gift. That violent-free force measures the art of the teacher, mother, and father. And when we fail and act from reaction more than love, we can say, "sorry." How else will they learn to say "sorry"?
 ________________________________________________________________________

10. Discipline changes according to the stages of childhood.
 

Adi Da illuminates the traditional Vedic description of childhood development as the first three great stages of a seven stage process, updating ancient language and mind with modern sensibilities. (For a elaborated version see, "Education, Or My Way of Schooling in the Seven Stages of Life," Look at the Sunlight on the Water, 1983, or www.beezone.com/AdiDa/Sunlight/education_seven_stages_of_.htm)

The first stage of childhood begins at conception or birth and matures through the first seven years of life. It is focused in body-logic, grows until the simple autonomy of the mature child (who is losing their baby teeth). A hormonal shift begins stage two with appearance of permanent teeth and continues in emotional and character development until puberty (elementary, my dears). From puberty to adulthood is the third stage (and final phase) of childhood, wherein the discriminative capacity and resultant will are developed. While the third stage can be described as the transitional process of "trial adulthood", it still begins and develops as a stage of childhood, ending in harmonious adulthood. Each great stage of childhood has a corresponding form of emphasis, development and discipline.

In the first stage, children are focused in the body. The tongue, tickle, touch, and body are the fields of pleasure in the first six years. Parental/familial massage, touch, and bodily activities should be the environment and focus of this body-oriented stage. In terms of discipline this means: don't (over-) talk to a first-stager, pick them up and use your body to inform theirs of your requirements. Put them in their room not with your tongue but with your hands. Whether for inclusion or exclusion, the first stager is most capable of being focused in bodily terms. While using words to explain your actions (in response to their misbehavior), your actions speak louder than your words.

When you need to enforce an obligation, engage them bodily, let the first stage child forcefully feel who is in charge. (Yes to grabbing, holding, loud voice, and carrying, No to hitting or threatening to hit, No to verbal slights or attacking language.) Like the bumper sticker says, "I'm the mommy, that's why." Remember the bottom line, beyond the talking and coaxing, discipline in the first six years is body-based. In developing this insistence, we learn how to be non-violent yet forceful, letting the child know of our commitment to harmonious, relational behavior.

In the second stage of life, children adapt to the energetic nature of existence, with feelings taking center stage. Here, the kingdom of childhood is fullest, with soaring feelings and great appreciations&emdash;yet the dyadic foil is also here with hurt feelings and collapsed perspectives. Feelings, inclusion, and membership are most crucial in this socially focused stage. Children in the second stage need guidance about their feelings and the environments of feelings. The story and myth are crucial here, and communicate much adaptation. (PG-13 is usually NOT OK.)

Discipline at this elementary stage is most effective when it is an energetic arrangement. Agreements, handshakes, contracts, and all sorts of energetic exchanges are the substance of discipline in the elementary years. Agreements and the harmonious energy of meeting those agreements is the strongest way a second stager can be obliged to a discipline.

The third stage of life is characterized not by body or energy, but by understanding. A new mind and a new will come forth from this new level of comprehension. Cleverness and intent are key here. Therefore, the adolescent must fully participate in his or her own discipline, they must be the primary (but not only!) creator of their freedoms <=> responsibilities framework. They can fully understand the interplay of responsibility and freedom. Thus, you do not bodily address a teen, nor is it sufficient to make a simple agreement with an adolescent. (In case you haven't noticed.) They must understand the agreement or arrangement. A conversation with a second-stager might go: "If you help clean up after dinner every night, you get to pick a movie on Friday that we all watch together, with popcorn and lemonade. OK? Let's shake on it." A conversation with a teen would be poised differently, acknowledging a new level or trial adulthood and the need for their understanding and adult participation. E.g. "I've noticed that you have such a busy life nowadays that you haven't been helping with clean up like you used to. With your new school activities and obligations, I understand and so that's fine, but as you can see, running a household is a very big job. You see all the things to do [list], so now that you're no longer a kid, I want you to come up with a plan on how you are going to help this ship along. And come up with your freedoms and responsibilities that go along with that." (Please see, "The Transcendence of Childhood," www.beezone.com/transcendchil.html for an elaboration of this consideration.)

In the third stage classroom, the children must be involved with their disciplines. For example, a teacher might ask the students to come up with the spectrum of discipline and consequences. "You tell me, what is the worst thing that can happen to you at school for continued misbehavior? Expulsion? OK, let's write expulsion on a 3 x 5 card and put it up here. Before expulsion, what is there? Suspension? OK, let's put that on another 3 x 5 card and stick it up too. Next? Conference with principal, teacher, and parents? OK, here. Next? Sent to office? OK? How do you get sent to the office? OK OK OK. Well, before being sent to the office, what should the consequence of continued misbehavior be? Outside the classroom for five minutes or so? Miss Recess/Freetime? Yard cleanup during lunch? OK OK OK, let put each of those on a 3 x 5 card. Now, how does someone get sent out of the room? OK OK OK. Just one time or more? OK. Now, let's arrange the cards in the order you all think is best, from gentle reminder to expulsion....." In this case, the children understand and co-create the discipline spectrum, and misbehavior is not rectified by merely an adult authority, but by the understanding and consent of everyone.

When parents and teachers comprehend this third-stage focus of understanding, they realize that every discipline and obligation must come from the teen, based in their understanding. Instead of always giving consequences and intoning obligations, the adult starts with asking the teen for an understanding of the situation and then obliges him or her to come up with their own plan of restitution, achievement, or goal --; and the resultant freedom, liberty, or prize. In the third stage, the parents must surrender their traditional parent role and become a friend and guide. (This is no small task and may take the help of other adults and/or take years of artful release.) Comprehending that the child is in a period of "trial adulthood", always strive to have the third stager &endash;based on their understanding -- come up with consequences for misbehavior, rewards for right actions, and creative solutions to adult concerns.

The third stage of childhood is distinctively different from the preschool and elementary years in one more very significant way: the teen years are not characterized by the dependence feeling of the first and second stages, nor by independence only, but in the conflict between dependence and independence. Therefore, instead of the built-in sense of dependence in the first two stages, the teen's emotional life feels like a dilemma. This feeling of dilemma can be understood by adults and teens. The teen years need not be so hard. But their own growth must be understood by teens in ways that is free from the shoulds and oughts of leftover religious idealisms. Instead, a teen can come to understand their dilemma by understanding the proper proportions of dependence and independence and where they are in a greater process. This location of the proper proportions of dependence and independence is found in a realistic and workable settlement of liberties and responsibilities. Dilemma is progressively undone in progressive responsibility. Teens can understand this and, by their understanding, are invited into continual growth instead of being stuck somewhere forever.

Parents can work a generational miracle by understanding the principles of discipline and growth. Classroom management can merge into the strength of the community, and every student can locate herself and himself within a psychological framework of inclusion and excellence.
